Print-to-sound not print-to-meaning training helps decoding and comprehension:
Orthographic learning and fMRI

1. Background 4. Print —sound training benefits comprehension

Models of reading propose two ways to comprehend written text
Plaut et al., 1996

Corroborated by brain imaging data
Taylor, Rastle, & Davis, 2013

If we equate practice on the speci c task, does learning transfer to the alternative mapping?
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2. Method

24 adults each learn to read two di erent arti cial orthographies, each consisting of 24 novel words
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Our precisely controlled experiment therefore supports existing UK teaching practice, which focuses
phonics (sounds and letters) in the early years.
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