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hat underpins reading success?

Sim
ple V

iew
 of Reading (G

ough &
 Tunm

er, 1986)
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3
Reading Rope (Scarborough, 2001)

Educational Endow
m

ent Foundation K
S2: 

https://educationendow
m

entfoundation.org.u
k/tools/guidance-reports/literacy-ks-tw

o/
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4
Reading System

s Fram
ew

ork (Perfetti&
 Stafura, 2014)
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5

�
Vocabulary know

ledge is im
portant

�
Vocabulary (and spoken language m

ore broadly) and foundational 
reading skills increasingly dow

nplayed in curriculum
 from

 upper 
prim

ary (K
S2)

•
A

ccessing the curriculum

•
Expectations of independence: ‘reading to learn’

•
Exam

 perform
ance

vocabulary
reading
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6 �
Vocabulary and Reading in Secondary Schools (V

aRiSS) project

•
A

dolescence: Early secondary (K
S3)

•
Vocabulary and reading developm

ent

•
Relationship betw

een vocabulary and reading

�
Reading and Vocabulary (RAV

) project –
just beginning…

•
Transition from

 prim
ary to secondary (K

S2 →
K

S3)

•
H

ow
 does reading im

pact on vocabulary?
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P
hase 3

14.01 yrs
(.33)

N
 = 186

48.4%

P
hase 1

12.01 yrs
(.33)

N
 = 208

48.6%
 girls

P
hase 2

13.07 yrs
(.34)

N
 = 195

49.7%
 girls

w
hat does sum

m
er m

ean?

pum
p, chicken

cough, cello
delk, seldent

M
easures:

�
O

ral vocabulary

�
W

ord reading

�
Reading com

prehension
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evelopm
ent: three separable processes

�
First longitudinal study tracking progress w

ithin adolescence

�
G

row
th: Is there progress over tim

e?

�
Stability (B

ornstein et al., 2014; 2016): D
oes pecking order stay the 

sam
e over tim

e?

�
Spread: Is there evidence for M

atthew
 effects (Pfostet al., 2014; 

Stanovich, 1986)? Com
pensation? 

8
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ord reading (accuracy)

•
Significant grow

th (sm
all but functionally relevant?)

•
Very high stability

•
G

ap narrow
s

•
Sam

e pattern for reading com
prehension and vocabulary

average

A
ge-appropriate perform

ance on average: M
 ≈

100, SD
 ≈ 15

bottom
 10%

9
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W
ord reading (accuracy)

O
ral vocabulary (BPV

S)

Reading com
prehension

�
G

row
th: YES

�
Stability: YES

�
Spread: narrow

ing (but not closing) gap

�
Poorest perform

ing 10-20%
:

•
not exceeding levels of the average 9 year old (but 12 –

14 years)
•

can‘t assum
e they can access the curriculum

, w
ill constrain 

outcom
es
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een vocabulary and reading
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�
D

o w
e see reciprocal relationships betw

een vocabulary and reading 
com

prehension in adolescence?

�
Childhood (Verhoeven

et al., 2011 but see Q
uinn et al., 2015)

�
O

nly one study in adolescence (Reynolds &
 Turek, 2012)

•
Vocabulary →

reading com
prehension

vocabulary
reading
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vocabulary
reading 

com
prehension

no

12

vocabulary
reading 

com
prehension

no

vocabularyreading 
com

prehension

O
ral vocabulary and reading 

com
prehension and 

indistinguishable
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�
Poorest perform

ing 10-20%
:

•
not exceeding levels of the average 9 year old (but 12 –

14 years)

•
can‘t assum

e they can access the curriculum
, w

ill constrain outcom
es

�
Significant grow

th (but com
m

ensurate w
ith test norm

s)

•
sm

all in real term
s but m

ay be functionally im
portant

•
clearly learning new

 inform
ation (e.g. subject-specific vocab)

�
H

igh stability: rank order also preserved

�
Evidence of com

pensation: narrow
ing of gaps (but not closing)

�
Vocabulary and reading com

prehension inextricably linked
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�
Vocabulary and Reading in Secondary Schools (V

aRiSS) project

•
A

dolescence: Early secondary (K
S3)

•
Vocabulary and reading developm

ent

•
Relationship betw

een vocabulary and reading

�
Reading and Vocabulary (RAV

) project –
just beginning…

•
Transition from

 prim
ary to secondary (K

S2 →
K

S3)

•
H

ow
 does reading im

pact on vocabulary?
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�
O

xford Language Report (2018): teacher view
s

•
Vocabulary is a barrier for m

any

•
W

ord gap is increasing

•
W

e need m
ore support, especially in upper prim

ary and secondary

•
Resonates w

ith last year’s w
orkshop

�
H

ow
 can reading support vocabulary learning?

•
W

ritten text contains a richer and m
ore varied vocabulary than oral 

language

•
A

vid readers are exposed to a m
ore diverse range of w

ords

•
M

ore able readers are better at using text to learn new
 w

ords

oxford.ly/w
ordgap
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A
ston Literacy P

roject (com
plete)

�
Pilot data (Year 5): m

ore reading activity and reading ability 
associated w

ith greater vocabulary know
ledge

•
A

fter accounting for school entry) 

•
Support both reading ability and encourage reading activity

•
Supporting reading ability w

ill also prom
ote reading activity
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ental study
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This afternoon’s w
orkshop

�
U

se SM
S-feedback to encourage reading activity

•
Based on established SM

S-feedback interventions

�
Q

uestions:

•
Increased reading activity →

increased vocabulary
progress?

•
M

ore able readers →
m

ore vocabulary progress?

•
Both?

�
Should w

e intervene to support reading activity, reading ability, or 
both?
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